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Concepts of Clinical Teaching
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Definition of Clinical Teaching

Clinical teaching fansiseunsaeuiinfuly clinical setting lnsnisaeuenfuihouasUgymnves

o

AUreluguwiinisBeuivesindnw {iiesdeiu clinical teaching Judu triad Fsszneude Ay WhAny)

uaggae

Objectives of Clinical Teaching

o

lumsaeutin@nyvnAss (aumsnsaeuneadiin) AzAITNNL/ WS BNmnoudeu lnemilmvdand Ay

1%

= oo T A ] &
MINNBANEARIANYINLTENINLTUAEDIN O-L-E fall

O nunedis Objectives Ain NIATTnNQUITAIRTRINITABU %30 “Ajazdoueyly/dnfAnwiavSeuiesls”
L vwunefis Learning experience fi 35msaeu vise “ajavasusgily/dnAnwiseuiedials”
Evwnefis Evaluation fie nsUseidiuna vise “azildeglyimsaaulinaviali/dnfnwiseuling

ysala”

lumsaeunendiin agmsimvuainguszasd (objectives) Tidnmihneuaeuidesnisiiindnuudas
audouderls  ndulsimusiinisaeuesnstsadiuafnefuigusrasddu  Taonsimuninguszasd
awnsaduunduingUszasddes loun Aus cognitive (C), vinwe psychomotor (P), waaR attitude (A)
domain vi3e\3edlmilsisninetuin C-A-P

dwisuinguszasdduauiue cognitive (C) domain agasaevlsitindnufianuifiants annsodnld
IUizﬁUQQ (higher order of thinking) m1u Bloom’s Taxonomy 5&536"1’11%3qﬂﬁ’[,%'l,lﬁﬁmummm@ﬂw (application)
AAT1291 (analysis) Aaaszht (synthesis) wazdnduldingnuiedin (evaluation) FesmsitazaeuliinAnuiiinmsi
Andauazandiléuin Bnnsaeuvesagasduwuy active leaming 1wy mMaseumngliinAnuiiauonauie
aoufdu  nislinAnwlnujiRtuduasatynsiinluanunisaisiaesfienues  makesiona/dfanssuld
thinwAn-efuse-ansmnuAndivlungudes msllematin@nwasieulszaunsaiildiFous (eflection of
knowledge) 18

Trgusrasdnuvinuese psychomotor (P) domain lauA nsdnUsedd ns39319n1e msFufu iy
msdindule Msnsununsinwgias sdeans clinical reasoning Winwemsvinsimanis was agAasiilenta
thdnwdndunelinisguasdlnddn (close supervision) waglsiffesatioundy (feedback) Mduuselomisionns

PAUIAULBIVDIUNANEN

auda NI Ul AT IUMIANININIIAEATIVNIN(AAD) ADTUNNDAIRATATIITWEILIN Tel. 02-4199978 “



Essential Skills for Clinical Teachers (j;u‘?] 2)

Tguszasdenu attitude (A) domain oA 1amAf AnssTN 385350 wazATWITTInunng AgAas
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asusetumala (inspiration) TatnAnweenvinin fsAina  “Effective teachers inspire rather than
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21% Century Learners

suanalulagiudeyauazdnias dnfnwinguilaelidnvagdAguisdsenistunsSeuinagasdila dell
1.

2
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a.
5
6

21" century leamners Lﬁuéﬁlﬁ%JUﬂ’liLg*&N@LLﬁSﬁ%ﬁ(ﬂE}gj MunasmsiawegeTInisveunaluladage
ansavhisewdedarine Innndi 1 Sewide 1 Adunanfieatiu (multi-tasker)
fvnwrludeanaluladdeyauazmsdeansinn Ghannniagsedaen) - lifinlandilsifinewfiomes

14 internet 1¥u universal source of information

youmsiSouiiaynauu finsiedeulm fnsliney

YOURARIAIUARLIY wazsandmnTeuile

gouruiidasylunisuanieandannudnlng wieanufnas19assd (socal media wanuateUssnnImss
QMRED))

Youmsaatin asgn “trial and error” FauRILarfigatayAguvietoasvesmy

pnwazvaunsVn Ui

Principles of Adult Learning

AlvejasSeuslanfaninmsiseunisasuiidnumy Al

L

msseuiiduuuu active learning lnetinAnymsuingUsvasuazilvang (objectives and goals) il
daaureanisaeu UndnwildiusiulunisSeus wavasiiunumlu facilitator
NSBEUIULIARLAEENNTT (concepts and principles) e lusgyndld innniniFeusisasidenves
Seeun

msL%'aui'lmUi%ﬁzymﬁuaqriﬂmﬂugm (problem-centered or patient-centered instruction) i
uAleyun AlaiFeunuuviesdmisiseuus factual knowledge

nsiSeuimen1sUfuR Seuslaenisasileri (leaming by doing)

mn‘%&ui’?ﬁﬁﬁmmﬁw Aty Sanuvnne anansathluldusslesdludinunmdlusuianlaass (relevance)
miL%'ﬂui'ﬁﬁiasJammﬂmmi/UixaUmitﬂlﬁmaﬁﬂﬁﬂm (experiential learning) lnazlvileniatindnw
AnifloazvieulszaunisainisiFend (reflection) Ynluguurdn/anug (theory/abstract
conceptualization) ¥0tNANY WALN1TIUAU (planning) Lﬁaﬁﬂmmi/ﬂszaumsfﬁﬁLﬁuﬁulﬂi%'
witgvnvastheesen) U

finsdune (observation) Miguasgslngdn (supervision) uagazlviteyatoundu (feedback) U

PnANWILNDNITHAILIAULDS
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Roles of Clinical Teacher
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1. unumwawnnd (physician) agdugasiauiauaiunse (clinical competence) galuanenifiue a3
Judeang (expert) ufihvesiiunissnw quashwithedeanuldla wiueniuladiae (Jui

wsnAsvswestheuaza @ Wuwuuedns (role model) TiinAnwesniaaysoenu

v
2 va o

2. unumYesn;g (teacher) A ugnaslanenennuiliunfud 1aunw/nseuded1edlunisaeu i
hwnglunsaeuiidaau (clear goals) finnunseiiededu (enthusiasm) sennaeu finadalunisaou
msaewdusyuuseileu (organized) Wnziusyaureaindne WilathAne mesduasulvidndnwiin
M3LSeu3 (facilitation) 3UN8UINLTY Tikian mauraudoasdusineg

3. unuImYedua (supervisor) Agdurduusivg weuvaneuthilliindnedudunimesiy hiugua
TlsinufoRvinue/Aiwinans resdansmieslrideyaloundy (feedback) lslrin@nuiannautes

4. unumvawieusud (person) azulugiilvinnuaulay/restiemdefud e Suily/iAesalindnw

ansaudniidlag afraussemanalunisseunisaeu vaulvdnAnwiinenuesiniieus

unasy
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To question well is to teach well
In the skillful use of questions, more than anything else,

lines the fine art of teaching

Earnst Sachs

UNM

N304 (questioning) Lﬂum'%aaﬁalummauﬁﬁwé’uﬂuaﬂﬂaﬁaﬁﬂgﬂaiﬁﬁﬂw:Lﬂuaﬂﬂaﬁ Wasan
mﬂ’ﬁﬁwmﬂumiaauﬁaazﬁalﬁtﬁ@ﬁsﬂwﬁﬁz@@iaﬂgpjaaul,aou,azgﬁw Tuwmedortiuiiosansssuoa
28IA3 (WWN) sulwgfianunialumamdesuainnninssidniy Sedszauiymlumsldsniuluns
sauldion mwrhesdedymanmislddouvesawioeia ‘luuﬂf:pgl,ﬁwa:na’nﬁaﬂiﬂwﬁmaam*ﬂff
fmalumasen sRavesiinn dmusuulaasin waziledafesinlwmslsdouidsaninm

'3 o
ilszlandiaasnisidainis
Uszlanicons

1. lénumwitovndiazaon ndruladuunin (core) FemrmanuinlasanizagreBimsldeinig uaz
e laflunoaziBen (detail) Golaisndudassiu snageudramsvenliiay wislisanasfle

2. szl S

3. lgnadugiou Iauen Aa Sa3zet 591300 8598939 uazaAUspadiadudnannuasan o
masuuuuglng

4. I%ﬂizéjumsﬁmm'awadpgﬁr;lunﬂﬂu

5. gafaumssnmanisaulwlddu sun uazauedalddrvanuge

6. lfmaurinwen1suriilyni (problem solving) uwazn3lEiwana (clinical reasoning) MIFaUTN BN
sositludssladluninmslddnnu

6 1
Uselondadison

v v v

v a . . o v oa ¥ a ' a N | '
1. ﬂiz@l%lﬂwlﬁﬂ%@la\‘lﬂﬂ (thinking) LW‘S’]zﬂ'ﬁQﬂﬂ'ﬁl‘Yﬂl%EL?U%@]GG@]@IQEl’]x‘lLﬂEl\‘leiJvL(ﬂ TILANAIIN

U

d v 1 ] va v
MINILAALTESTILTIUNANILE b bAAAN L6

u
v v

2. ﬁ'ﬂmgLiﬂuvlﬁﬁnm']ufﬁug’mtﬁumﬂi:qnﬁ (application) LNaaaUFIa Immww:ﬁmglﬁaﬂl%
ﬁ’lmu‘ﬁy'ugaﬁmﬁnmudmmﬁw

3. lSaulddsaney (synthesis) anuilna mﬂmﬁmwjﬁﬁuﬁﬁimﬁ’ums‘*ﬁuuﬂ@yﬂg

4. ﬁ']’lﬁgﬁﬂuvlﬁ%'umsuﬂwlmﬂ'nufmmLﬁﬁiﬁ)ﬁﬁ@ (correction) LWSﬂzﬁmauﬁ;EL‘%wmuaaﬂmLﬂu
mMdalnaaian mwjm']mﬂ”ﬂwa\‘i;jﬁﬂw‘?iawa:gn%‘%aﬁmﬂ@maa@ ("l,&iLﬂnﬁgﬁﬂuﬁaumﬁmauﬁ@)

5. Mlwisowiaussgslalunsiiou (motivation) stﬂzﬁﬂﬁ@%ﬂummmméﬁﬁ‘zy“uau’%aafmm:

Lﬁ(ﬂﬂ’l’]&la{ﬂﬂﬁﬂ%ﬁ
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6. M IRHIToWI 1euU (retention)

2

7. 1nlASouna@a NAWA NALEAIBAN (expression)

]

= v o a vd o = o . . v @ - o a
8. B»JﬂshﬁaLﬁﬂ%Liﬂ%E‘ﬂ'ﬂinﬁdﬂ’ﬂ&lL%%“Dﬂx‘il}dﬂ% (listening) Eﬁ]ﬂﬂ’]{lﬂﬁL%QNNLW@KHU@%%LL%’J@@%QG

a4 (defending) uaziinnmsefunaldudinnuiuaegauadnagninuazainiassd (discussion)
FHAVDIATDN

1. Cognitive memory question (Judaunuau lauadranulweavls-lals ven®e venaunrue
yanadnaany 1ueau ﬁm’m"nﬁ@ﬁ@j’mauvlajﬁaﬂ%mwﬁ@ﬁfﬂuaﬂmﬂm’]m‘h %avlsjaﬁfua%u’l,ﬁl,ﬁ@miﬁ@
wazmaFpuianin udidumadsuuuuunuiiungunad (ote leaming) wafivszlomilunithdamsszan

A = ' R o o AN A o oA A oA ' @
anudaiuanngy 1desanuaulaveasinGounlisulanioinFoundaulilisuiwldie

2. Convergent question fauNN1InI1 laud danulieTuisanunany vanaNUFNWUT uan
ANl aurIanNULanend tHuaun 'ﬁ']mu"nﬁ@ﬁ@’%ﬂuﬁmﬁmwfsxﬁu%ﬁﬁwxmmmﬁmia"L@T wAen9ls
= ~ @ A 1 I o dl -ﬂ. Q A o tﬂl -d‘ = o =)
AewAdinaindudinuniuauiitasandnddiaeungningaiiosdinauiaen

3. Divergent question \udnuiiniafiasanaannideeungndasidnannaiadiaay ldun
o v 6 & a v a = = [ . . I o A a v v
dnwldenanisal asauy@zgiu aieanudanialaidolni 9 divergent question (Hudnundluniinazquls
WiannuAaludiTon

. . & o A o Y v a & P ] o v a o A
4. Evaluative question Lﬂummu'ﬂmwﬂmaolﬂnmmﬂmugmqm Tlaun dronlvdszin aasu
= =) 1 = dldtSI I U o ; I o dl v A U L a tﬂl
Wisuifisugma IRannean@nge Wudu donatidudinungdissudasldanufeunige
\WaRasmenu Bloom's Taxonomy azwuidimufiuavaznizdulidFoulianudaieluzeay
. . { o { o (% X% Y % . . . 2 g oA {
lower order of thinking luanizNdnunnisaznszduliniToudasls higher order of thinking FaLlufsnis

dasmiligiTould
nissanlasnisannuuulaias@n (Socratic questioning)

myouuuulmasan 8 msnuiesen unuiiazldnsuenliiey Msouiesenddadniinisuen
wanwlsznmsasilananluudrtiedn  msouuuuloas@niedinld divergent w38 evaluative question L1
wan Aidvesg § 6 wuylaun
1. araalinszans (clarification #a0 “tell me more”’) loun
“qmama%mmﬁ'mamﬁﬂ%uaﬂ"L@Tﬁy’U?”
“L%adﬁqmmﬂﬁmﬁ'mﬁ'ug”ﬂammf:aaha"h?”
“ﬁqmwﬂaumymmd’]aaha"ls?"
“Inuvanaladrsnuannieslélna?”
2. ﬁmwﬁaﬁaa?‘ﬂ (probe assumption) }eiln
“‘anasgmazinle?”
“anﬁuﬁmﬁuﬁaagﬂﬁﬁau wnzasls?”
“a%mzls’fi'j']ﬁ']"LmsﬁaaEﬂLﬁuf:?”
3. Amufianana (reason) Wiauang1w (evidence) laur
“Qmﬁm@lwaaﬂiéﬂw%’uﬁmauﬁ?”
“Qmﬁ@’ha:"l,iﬁﬂﬁl,ﬁ@m@ﬁ?"

“Tngua a<'ls7 laimsiu auuliaii?”
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4. ﬁ'm']w,ﬁil')ﬁ'usg'&l&lao (viewpoint) LAZLWIAMINAR (perspective) leun

“Fnadenazlydntnu?
“Omavasymiiuwdnlnu?”
=) v A v a Addqz
“arl3Ratad TaLRy VaIITN?”
“ng =1 Qs Qdd‘ < ] ”
I AsunUITanduatnls?
5. araatnanun13w L1 (implication) uaznanaza1aan (consequence) laun
« A 'Y [ v aada »
NANANNNIT LT eI THAR e 15?
“nzimanmitllsnudihonoiainels?
6. ADINNLALINUAIAN b7

“@roufdngadngls?”

%
X °

“TUYNUDINAN ﬂﬂ&lﬁ@! mﬁﬂvl,ll?”

u

Y o v ° &
ﬂ']isl%ﬂ"lﬂ']&l‘l%ﬂ"liﬁa%‘lﬁﬂ?gﬁﬂﬂ'l"l&lﬂ"l )

msltdaulunmssauiazdsrauanuduiadszneudisasdzn laud mIafeussemeia (good

A v o A . @ A dAda .
atmosphere) mIdanltirauna (good question) wazMslsinafiana (good technique)
[ A a
NIEIIUITYTINIEANA

Lﬂuﬂaﬁ'ﬂﬁmﬁﬂq@ﬁa:ﬁﬂﬂgjm‘ﬂ*’ﬁﬁﬂmuﬁﬂszaum'mé’uﬁﬁ] A3ANITUII (orientate) lﬁpjﬁuum’m

asudnauGuraningizaaulaslidionn iwnziidaduinninsvenldissadnaannineg deuwezldlianla

= = o v a a a o v A a1 ' a v A ' '

wNaszwy Wiasalagnoin lunsnwasliifesdlesFondisoudingedss liaGendieTaidn

a ' o A A A = o a a o ' Y { a ' a o

A33ndT “Bav “gn” wiedug Fudunliifesd@desndimiondinTesss (agusauiiniimatengGou

1 Hea99” ldelinaun dvldiduanuds §iioudnldifvindugnisondinga) s ldussomeduiias
Usaans uazvihlidouasnaaurildlasldnan SARA (@13199 1)

@13197 1 NMIgFsussemealunislddnnunalagltran SARA

2

S Smile Suudy lunsindauaans

A Attentive suan aslawadnaay lidadimas laiwaunan

R  Respect WiAosddGou WiResdludeenvasdiiou Lienzds ladeed

A Acknowledge liiae leiﬁuﬂufia@’%ﬂumauﬁmm 219N BHAITWENAUN NINFATIE ﬂsm‘julﬁﬁﬁﬂuw

U U

da TuLTanNaaUlad LLﬁ"LmﬁmauvL&ignéTad

a %o a
miman‘lﬁﬂﬂma\mm

finanmsessalUit

1, msmuﬁﬁmuazmﬁaq@ﬂi:mﬁl,ﬁ'aIﬁLﬁ@LmeaﬁaﬁumguuwL’%ﬂusl,wﬁl"ﬂmﬂ?u6] flgowlySen
aw

2. owlwdaan iy awessar 1 donw liauesademansdinny “Qﬂamwﬁ%ﬁa d
WJuazls azfuduasls wazazinwatnels?”

3. weonswlddauuuuloasin danudansida ﬁm:éjum:mumﬁ@f?uga (higher order of
thinking) Anidudnaudn “ilu?” uaz “adgls?”

° A a A o
4. fSouNAIIRANLEL laun
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o  douls-lils wiudrs-liwinars hasannidudionunuay iadsclomiias

o fmumnY (vague) LT “UanE9lada?” “laaiiandla@?”

° o ' . , L Aa & a = "
e  dmugnazite (tugging) LT “Aonde 9 ..1a1dnlsnaleg ...

o v . [l v v 1 “ 1 g v v a v v s =
o  dmuldiion (guessing) laslaildaug igu “lsnazladn? Jududaod D ashesdane E § 2

[ a a K
WENIR” “aaatmmmgﬂmﬂiﬂa:vl,s?“

'
1 v v [ '

o  AmuTiin (leading) LT “ﬂwazé’manmaai’mzﬁagﬂmauaﬂmumﬂma ﬁaﬂagma caecum

Aalsnazly?” “aevhese _itis LUainoniay @9%s salpingitis wlainezls?”

v a -:':!1-3
nM3lgmanana

1. N1999 (Wait Time VED) Thinking Time)

WRINDNW A3A27708L9%BY 5-10 Infigniudiaeuiane (MIanumImelazesan 3 a39) LW

]
A

;jﬁuu@i”aﬂ"ﬁnmﬁwmuL?Tﬂﬁ]ﬁ'uﬁ'mm AmaANIMARIITeIn; Aamidiney LRendaaunfaindnge
'Y o @ [ A Yo ) ' v a I Y o
LSHITINUTINMEIaaUaany Snszuawmkaasltiomadneias 5-10 3wl WlawwnIdEInNn
a @ { 1 v { Qs 1 v t:&l l&l t&, 1 ]
N Godssiwoidiimisenuunalnanzeingn MIneuvadKiTwILANTL aaueIU% wazaauInll
NINUBBLAI LLGiﬁ’]ﬂEvl,ﬂjia ﬁ’l@]auﬁvl,ﬁmmjﬁﬂmzﬁaﬂ Lﬁaomnlmm:ﬁgﬁ'ﬂuﬁﬁaﬁﬂagﬁiwﬁﬂw LR
A A ° a & o A & o ' A A v A Ao ' '
wiaaoudonuliiganan IWIEAZIBININYILTY BAdA YulAad Ay lludFey (MNNUWITBRDNIAZEIL
a o @ 2 a a o A a a A . <4 A oA = a o a a A
Inafiainaatessaiis 10 Iwfiua weaseeg saifed 2.5 Jwmfvinu ) luﬂqﬂl}dLiiluﬂLSU%ELLNzLﬂ@Wﬂ@ﬂﬁM‘Y]
zaauin BNy nIalkdoy LWﬁzfﬁhﬂgamuvlajvlmua:uamaﬂuﬁq@
Tunsasanudng ﬂgﬁ"l,ajmﬁammﬁu"lﬂ W% 3AWIUAIN 30 AN IWIIZATAAUIIINIANINAG K

v A v A 3 e ' a A A & o
;dLmulmﬂssm Eaﬂmﬂgmﬂﬂﬁ wI03NRIINY LTludn

1
2. .1nAA Pose-Pause-Pounce-Bounce

Aava ]

Dwnafianlflunsdinseuduisndgisounans gau ndndie

Pose #1809 miéfaﬁmmsl,ﬁuriﬂa;uﬁamju
o A = a
Pause #3181 ﬁqmaﬁommu FInAD 5-10 IwN
=3 dd' a v v £ :ﬁ
Pounce #8049 ﬂimﬂvluwdmau sLﬁmm:qVLﬂmﬂul@ﬂwm
=2 'Y o o A oA A o A A ' & & a
Bounce #1899 mia:ﬂauvl,ﬂmgau Warisouaunitinay mﬁm'mgLiﬂuﬂuama‘luﬂi:muu Ten)

17 & 1o g v
‘lmmmmwmu@mm@lauu uan
o ¥ a1 !
3. ﬂ’liﬂ’ﬂ‘iﬂi“{!ﬂﬂ%&l'ﬂ')%‘i')&l

wmada laun
1. wenwnsznodawlugnng aulunguuuugy liarsnwuuuszy laGesmnaud awenla wia

aug mzazhldiieanunedu fazawuuuszyau ammwlunanengurion eldnauldde deufaz

' v

= & 1 1 v { 1a a
sy lufiaulaauntts ldarsiSonszyaunauudiony imnzauduaz lifamnzdniausaaud
2. ;‘ij’l,’%ﬂuﬁdaw%agvlajﬁaﬂaulﬁl ﬂgmajﬁﬂﬁmﬁaﬂﬁdw ﬂgﬁﬁ:ﬁnvl,’?ifl “N5uung lidagvigan fa

a a
P

v A AQ/ li‘ 7 v A ti‘l ) [ v o A J
E;IL?EI%?’I@'IENH’??@Q?&I’WYI@’@ gmmumau ma@vl,masaula ﬂgmsmmmﬂmmummu Uagta v nIn

& o A v oA A o w
wnviay walwiisowAamasle
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3. diFvuniis laaidu tvaey ajonawduaynlddin ud giSuuiguisen AegiToufiaieg lu

dasmanzivilain” msmuiﬂm:qéhvlﬂﬂ'ﬂﬁﬁﬂuﬂuﬁ‘uqﬁau LLﬁaﬂ'amné’umlﬁgﬁﬂuﬂuﬁa‘gﬂ wiotRuLHY
muﬁLﬁauﬂ'd"lajvlﬁmau%%a"[&iamﬂmf%aﬂh

4. ’Lumtﬁﬁﬁgﬁfﬂuﬂmm:ﬁu ﬁwmwﬁéuﬁmﬂaﬂﬁ liasldouiukasdn inmzildiiaanusy
ane liiadszlomilag

5. am“ﬁ'@mwm‘%aﬁﬂmQL‘%muﬁﬁwéﬁwmmmz@au

A a A a a a

6. mzéjulﬁ@’%mumuﬁmmm'se] 898717890 Selnanudianavuded mummﬂmmﬁ'ﬂumjwm
7. ﬂi:éjulﬁgﬁﬂul,l,amm'mLﬁuﬁuﬁmawauﬁaﬂun@:u

v va °

8. MIKLIUNINAIDINAT wengnNagiaaudia v lunui LL@iﬁmeﬁﬂmuﬁK’lﬂ’lﬁﬂa"umau ﬂ'auﬁﬂga:

U

aau
4. NMSANNRULABLDY

{ v o v k5 1 1 J .
Lﬁa;dl,’%'mumummmwn"l.ﬂ fazAnimaNzay ATIudanIAanuINdn (deep exploring) wIaaan
[ & . A a C v o af & A @ & A
NN (expanding) Lwammymaummﬂ@maag}mﬂuﬁlmmﬂmmu LANANUWIK WIaNIIVNITNlNTed

& o 2 @ v a % a & A = @ @ oo
Wik §) EL?U%QZE&ﬂﬁT};ﬂﬂUﬂ’ﬁVL@]L‘iﬂugﬁmvhﬂll’m“ﬂuﬁﬂﬂ6] LL@Iﬂﬂ’ﬁIﬂLﬂN’]ZﬁNﬂUL’)a’]ﬂN

5. NIADUABAIADE LI

u

1. ﬁw;\i}’ﬁ'ﬂu@mugﬂﬁm aaulaq ﬂgm*i%uwasmﬁﬂa
2. tfiFouaavfia ldmsiuueniifia asonudSoudadininluis@autuun (tell me more) iNalw
nnusngrasanadilafauazuilyldasine  eramuenuinlunguliuaasnnuiiusivayunialdudan
Y = ks o o oA X a & ' A ° v o ° NI
1d wiangeamudilasanszaudnwldiuguanniu wieTuuzuvadnnazsiigisouuiludraaulnald
A o A oA A ' a % o AV o &< o
189 wiavhofgaazveuqmdSauntisaeuadieniila ududlvanudilanligndasiuly
3. tFsumudnuagnaufiegiesiaauldld adnien uazaspiilaludidiion aganaloudronadlw
L A { ' o oA ' a ' &V v5 o =1 N @
nguneudenzanalnaalannuidauaeld azesnisnaulitoueinaislain ‘azildi daouitlaivinli
] lﬂl = =1 1 v ] nl 3’ = = 1 e v ' dl
Anuhgaiiovasnzansd Sudnildanuiianiwuesazannddwdedn ldarmeeninsmi edss

o Lol auni3as %%alﬁmsﬁmgﬁﬂumﬁamﬂum‘mﬂﬂw@ﬁﬂﬂﬂL%Uﬁﬂ
v VA (]
6. muumgmmﬂuman

ﬁmQNamﬂmm‘*?'immﬁu%ﬁmu"lajmu laidrandu Tt ladanw Masfaag MaMNAUW NN
ldnfeey  (wizApaaLLdILLIANNLED) ﬁaﬁwé’ﬁmlmLLﬂdﬁUﬂgiwﬂwvim:wu"[@"mnnh é’oﬁ?uﬁuﬁﬂg
A37iAe

1. @234 “Lﬁﬁlﬂﬁﬁnwumaaﬂgﬁﬂ” waztFudmwlnddidisowlidhla

2. safaauldwuna (5-10 Fwf)

3. dsziliwiussenmeduacngls dansuansalsl

4. n3Edn Fadyliaeuiintes duanuiita Iuﬁqm:ﬁ@%ﬂummaua (ai'mﬂu;jj’l,’%ﬂuﬁmd URGEY
Falad lamnlwazdadasunnla)

5. tlifaunaudn TWnwszyau (pounce)

Tywunsigniaduiufmauing w%al,ﬁaﬂgﬁ"lﬁél,m;EL’%'ﬂuﬁaudm:slﬁﬁwmu uwAnaINdaay

o v ' = [l = dy
ANDULIN LLQ’)WU’J’]ﬂENﬂ’]‘E@] BURUDIDUTIN ﬂzymuaa:ﬂmvlﬂ

7. ladawawniniiunad
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msﬁmwau@;mzijmsmwﬁ'}mufuga nudnaudansteniauau msmuﬁ’]muﬁugaama

oA A ° oA o o a A o A a o o @ °

AaLihoIw1mLie ﬂﬁIﬂELiUu@]ﬂdl’ﬁﬂ’n&lﬂﬂ&l’mﬂ NURRAYFIVIOLATLALG  PANINAUNWANITAINFIDY

Uaoawal g Aadant HITURATIRNINATANAINTUN® IMITRIUAN B AN TuIzas 9 INaaInINUEa
U Ll a 9

P ] v o & @ o A a & o @ = A
ﬁumaﬁﬂquhll’]\? ﬂ')iLaaﬂlTﬂ']iﬂ’]llﬂ']JLiaﬂﬂLﬂuﬂizL@uﬁqﬂfy’"] NINEIND

Rl

L]

manutdwitreunluszlomivasszantawiduanebs maktiauliyszauanudisa
Usznaumy NMIRTNLIIENNA (SARA) matdandonuia (Eonuloasin lidiniw fise 1 donw) was

inaflafid (n1378, Pose-Pause-Pounce-Bounce waznInauauaddadaauvadgizonainilwiiusd)
v a
LlAN&1391989

1. Lake FR, Vickery AW, Ryan G. Teaching on the run tips 7: Effective use of questions. Med J Aust
2005;182:126-7.

2. Al-Umran K. Teaching tips - questioning. J Family Community Med 2004;11:73.

3. Nicholl HM, Tracey CA. Questioning: a tool in the nurse educator's kit. Nurse Educ Pract
2007,7:285-92.

4. Cho YH, Lee SY, Jeong DW, Im SJ, Choi EJ, Lee SH, et al. Analysis of questioning technique
during classes in medical education. BMC Med Educ 2012;12:39.

5. Smith R. Thoughts for new medical students at a new medical school. BMJ 2003;327:1430-3.

gluz]’mmLﬂmﬁﬁﬁmmsﬁﬂﬂﬁwmmam?qmmw(ﬂm) ALEULANYANEATAITITWLIA Tel. 02-4199978



Essential Skills for Clinical Teachers (?;Wﬁ 2) 23 - 24 May 2018

n1sivayadaunau (Feedback)

DY nvaugnEg e
N10TVIDIETAITHT AAILUNNEFITHTAITITNEIUTA

mslideyadioundu (Feedback) WussAusznounilsiiddnuosnisiiounsasuuarilnousuynsziu
Tnetannzegnads ludlagiuiivdngasnis@nwiiifiamslig outcome-based/competency-based
education 1ntu nmslvideyadeunduunfifeussnagnis ssdeliiiFeu fuadugvivnanisfin uay
Fnousy suwadnsTrmualilERTy

nsliideyadioundu muneds nslideyadiAsaduanius aussaus wadnssa ma«ﬁﬁaﬂuﬁaﬂisuﬁlﬁﬂﬁu
TneiiyesjsvsnglndunuimaedmdudSoulunsiamnliussgiaadnd uazdnenwiigsan veagiSouusias
Al

wiansuarfFeuaznauisanuddyuosnisiideyadounduiifidensfnwiuagiineusy udannis
dsranui flguassavansusznsiiviild nslideyadounduliifivssavinawiniians guassamant Taun
msfiuszasdveansiiteyadeundulidaou faeulisina lisulaluidnslidoyadoundu sauiluis
Uszaunsailuefnladffiaelédu maenau Yaussstesdnafidsauin Jadomarddmyiligaeude
FuaniazlifeyadounduungiFou

1%
v @ v

Aaty vndaeulaissuiiagiinluinwevesnsiteyadounduita agviliAnaudulaunndu Tunslv
Yayadounau nannswazwuIn U iRselull Jaeuaiuisaunluussyndld Timangauiuuiunvenuies

U

gold lown

n15a51UssenAvasnuldillawe lavasiruaiddngsaunu
v a o v v o A v 1) A ° a
Jissuszsanivdoyadoundumnideiiouaslilagasu nsadeusseinavesanudeiiolila vilalaen

3 J
Faouilvinisuils nsvihanumnasiudeudn mslideyadeundy Wudumiwesnszuiunisiiounsaey
wagdosondonnuuiiovosiaiFounasdaou \Hunsdeasasamie waediFoudunumdidey lunis

Uszdunues militeyadounduifuvsyiainaue suvis nafinnsenaidaau asgaeligiFeuiui
nslideyadeunduduiosnilunszuiunisioud uenantu nsdeasieaiunaniuasitsyasd

Aseiksn ieAudnlanseiuazinlv mslideyadoundu Tunaiseuvilaegresiusu

Tidayadaunaulaslddayaanmsdannlagns
{i3ouazsoniudeyadounduiildannisdunslnenseasiaou ddunisdunslaonss Sadufiugiuiidide
insienslifeyadioundu inwemaln@niiaas Tiud n1sdnussdd n1snansanie nsdeansiugiae
waz R 1% rusipsnsteyaainnsdunslaenss elideyadoundu demal fmanealunisld
Toyadoundu Tuinwdugiilnddnuarilonaiiszdunadiouldlansaiues egndlsfiniu vans faeu
onalddoyaanunasdu vndndu msiezasadeunnugniesuesteyaneulideyadoundu wazamsidn

lendlvigiseulalvideyanauaue
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Tideyadounduludmaziiaivianzauuasasinaus
Asiteyadounduisiiiganinfilenadesiuie msvaseaniduuuiuly sgviliisiSeunasiaeuiln
Teazduaveannnsallalinsudiu vinlionnuauszwudgly Mdneulvideyadeundu arsdileds

Uadesaluiione loun ensualvesfaeuluvasiunislunans egluanuiivasnurnadu lnaanzed 1989
mndunislideyadeundusinuau uenainil enalideyadoundunuuliidumiams wu nsvenaaeiv

[

Aseudunsdudinmenduadeduianssy dudu nmslideyadeundunisinuuinuazavainays agvinli

::'/d Y= U < d‘ a U ¥

AseusaninlutesUndivaveeusuls

a v Y v a

BufensTigieuussEiuaueg

nszuIunsideyadeundu mssusulaenisidalenaligiSeudouninuan vieusziiunuenau lagn1s
Tgrauvanadn fiseueralauseiuifeinmsanudiunseduuzinnngaeu Faazdugasusuves
nsaunw Useasiseinuilagasiiuigaeudesnisiiteyadeundueguds Faasvinlinislideyadoundu
NeTu NddyfedsuIrsausutayadoundulafvy

Tideyadounduinuuln (positive feedback) fiau

maaumﬂmamaauﬂaumumﬂﬂau Tngonadumva maLUuﬂwsLuummmmmaq’LuﬂivLmuum URHG!
mmu ﬁ]vmmaimmmuﬂwamLismu,a nsgaulininvely nsliteyanuuinieu daaeliAnusseinia
fiRdon1saunun uonand mﬂwuamuamummﬂuﬂiumammuaﬂawmuu edlduglvgiSeuinns
aau%’uﬁayjaé’auﬂé’uéfmaﬂﬁﬁu

Tdeyadounduduau (negative feedback) fid1mnz wazusseneBmginssy
nslideyadoundusuauiiidudsaireassd (constructive) Anaainnsdmifidoy (criticism) nsaiinisli
foyafioundvedaiassdiudanusimeg Fidugafiunndes vislinsstuarunianiaidmualy v
T Founsuldh asiundiudgedndls uenandu mslddmauusdililiisnisusseedmging
vandesmitusiisiinu vdoyndnamuesgiou uasvanidssiiivsdiansdndu fegresgloaiiag
vaniAes Wy "maudugunn liuiinveu” msiwasudu "miﬁqmﬁfmai‘mmaL“ﬂuﬂizf&w fefinsuideudinn
aestuly Wudu venaniu efoumuivnza Aflduddy Wy nsvanidesnsifusdgmnii nsldin
Fosvanzan Wudy

Tideyadeunduluviunaivuzaunazidenussiiuiisfyuazuiluldiou

vensdl onafilssiuigaousesnislvidoyadoundunansysuiiu faoumsUssifiuaanunsalin ansls
foyadounduuimaladamnzan Tnsenaausunisliteyadoundy wadunansadaldnumi
wanzan madenUssiiuiiddguarussiuianansaudlyldnlvideyadeundunen

nsliAwuzwazn1TsNuRA ladgynisauiu

nslideyadeundumsidunisdoasanm gaoumsdalenalyigizeudnan fevidinsuils lu
yauzlinfugasumsUssiiuingiFeuiauilelulssiuilideyadounduiiioda suilufsnseousu
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Auuzthifiufuvdelauenadendu uayivuaszozsnauazinmneiiiefnnna dviuisnisli
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LeNENTEUTRLAY

1. Ende J. Feedback in clinical medical education. JAMA 1983; 250:777-781.

2. Ramani S, Krackov SK. Twelve tips for giving feedback effectively in the clinical environment.
Med Teach 2012; 34:787-791.
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ANZUANEAAASASTIWEIUR awinendesfing

Definition
SUPERVISION

“The provision of guidance and feedback on

C | i n ica | S u pe rVis i on matters of personal, professional &

educational development in the context of a
trainee’s experience of providing safe and

appropriate patient care”
SUPRAPATH SONJAIPANICH MD.
Department of Pediatrics

Faculty of Medicine Siriraj Hospital
Kilminster et al. 2000

1 2

Clinical supervision Objectives
ﬂﬂiaa%ﬁnaﬂv’lﬂﬂN%ﬁnﬂzﬁﬁadﬂﬁﬁa * a5unswannIsuaziuasunissenlugluuy
aanias supervision

. ¢ lddszandlslunssanindneflninee
(NMNEENIAARN NN¥LRADNNTT) Wann1s finsznigadin laedregnaas i
laz@nsamn

Preparatory ycle Supervision process
| theory I X
o Y
+ Briefing (BnTay)
EF\?elllmt:;% Skill lab i
/Simulation

+ Clinical practice
T v Y @hinnudileg)

Debriefing Briefing
- Debriefing (NUNW)
T_ Clinical <_,

practice
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a1 =1
°* gaunNUszaUNIRNNIBAIYBIBNANE

* NUNIBVBADUYDIRANNIT LABIbINATKA

'
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PnaawndIay maam‘[amam AVDIHANIIA

° v t a ona 1 ¥
° MURBAYBANAY ‘lﬁ"lﬂ%ﬂﬁﬂﬂ"lﬂgﬂﬂlﬂgﬂ(ﬂﬂd
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Supervision process: Debriefi

* wn@AnE - reflection

* 819134 - feedback (positive and

negative feedback including suggestion)

Effective Clinical Supervision

® Has a positive effect on patient outcome

® Help trainees gain skills more rapidly

Medical Education 2000;34: 827-40

1

Supervision process: Clinical practice

o o o oy
® LT UIALDY Llaﬁﬂﬂﬁﬂ‘ﬂ"lﬂﬂ Q‘llﬂ'lﬂ

* WANLALININA AUNWT FORITATNNT

wa o Y

duanunile
U

S8 K

% U
winsanalaaanguadyilae

8

Supervision activities related as of
significant importance

+ Ensuring patients safety/care
* Educating the trainee

* Promoting high standard

+ Identifying trainee problems
+ Supporting the trainee

* Monitoring trainee progress

AMEE Guide No. 27: Effecti

ion Medical Teacher 2007; 29: 2-19
10

I
&

Questions & Comments

suprapath.son@mabhidol.ac.th
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n1seaulnAnwRnHwinwenasufuRresUqe (Clinical Supervision)

HYUANENS19158 WewngaUsenml aulanigive

Y 9

AAIYPINUITIVANENT ANEUNNFNANTAIINIVNETUIR

“Supervision is an opportunity to bring someone back to their own mind, to shown
them how good they can be.”

Nancy Kline

TunsiSeusziutuadin fissudnduegrBaiisednluiinuesngg wWisldlunisguasnwidoe

Y
W inwensdnusedn n1smsaesanie saubensviinaniseneg Jaagliunumdrdguinfiasiudvin
wihimdugualimuuziungseulunsin Juavinweivaiu auiaanudiugy
dy ! = =~ i 4 £y gy a va 1 L 14 ! IS
unanuilagndnfsguuuunisasunisnasdelinsaeuninvedesujianerUreldoened
UszdnSam fie n13miugua (supervision) lngsaiiunyinueinanis (procedural skill) nsaeulagldy

windatilsagagnsies doudmaliifisouinuinuesdieg laegsinss

A1INAAY
— (1) ' ' o o . . {1 v
Kilminster wagAmiz  Na1331 1sifugua (supervision) tlunssuiunisaeuiisadunis
@ @ v A 9 va awa 1 v | = 1Y
WanunvinweesseuielillanuansalunisujinserUisegruvinzauuaziinnuUasnsy
Butterworth wazmauy (1965), Burton way Launer (2003) wag Clark wazay (2006) T
1 (2) o U aa . . - U v U
AN T nsiduguaniendiin (clinical supervision) fiatlunssuiuniamdnvesnisiauvinee
MWW wazimuINITSeuInaentin Sasildtglunsinduinuendudouluuiunvesaniunisel

939N ANUNaINNane

n3ENVinyen1eAdlinvasisey
nsEnTinweneediin dseunislasunswssuanunseusuauy wasdnUujun luaaiunisal

91809 WU Turesniinwe (skills lab) wielvilinauquinguazdulaneunagsujuRtugUiease s

WRUAINT 1
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Preparatory

Theory

Follow up

Skill lab

Evaluation /Simulation

WAUANT 1 Clinical learning cycle

Clinical

practice

Inganginweinanisienndinnudsduwianuvasndeseriis mewniiddinnudndusgns

a a va v ! o

gandieumsinUiRiurutassmuddiutunausiie Malouaseauades lnen1sinvinwedinanis Tu

9
(% (%

6 o = Y a wa v (3) o 1 dy
A01UNTTUINADIUY ﬂgﬁ']ﬂ']iﬂﬁ@ﬂl’dﬁ&lﬂi@ﬂﬂalm 4 Fupey  auanuauaeluil
1. Demonstration ﬂzLL?WNﬂ?iﬁ?ﬁmﬂﬂﬂﬂﬂUIﬁﬁ@ﬂmﬂﬁ%@UﬁiEﬂEJ

Deconstruction  AgandnsiuAunsedungudazaduiuneuvesinnnis

<

2
3. Comprehension  As.dudvininanisinglviiSeunatunausiieeg
a

Y

a o

Performance ALIEULAAINTTIRaN13TINAUeTUIBUAasTUnaUYRITRANITAY

AULDN

o w o = avaw 9.
n1snInuguaLlarnU)uaANuK U
v v 2 g &€ o a o o v N
Meviaangiseularniinveluanunisalitaesauinanudnguasiulalusedunil Adedn

o w [y

vinwgluanunsafigieasimeldnisiiuguavesas lunsaiiafesuaniuaudiseuvininanisi

Y

Y 1 < & v - o &
AUaY ansanUinsaeulu 3 Tunau AIUHUNNG 1 Aol
1. Msdndeu (Briefing) nowgisowayiinan1siugUle agaIsaeuaufisussaunisainisyi

wnan1sneun waglifiSeununutunaunieg vesinanisiu wWisidunisw3eunnunseuuazan

o w

lomaindeiianain Matiagmsidumaia dupsuiddgnilonaiadelanainliie wu wnanisidu

o

= a{'

WHA A9NIAISNUNIUAD TusauNITnlvUasndie n1sane1sanisd wazwmadanisiiuina tdudu

wenINil agasvidennasiudiseumndiseudUaligndes iindeRanaiavsearainaulivasnsiy
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1. Kilmimster S, Cottrell D, Grant J & Jolly B. AMEE Guide No.27: Effective educational
and clinical supervision. Med Teach 2007; 29: 2-19

2. Davis M, Dent J. Getting started with educational supervision: Making the most of
your role as an educational supervisor. Centre for medical Education, University of
Dundee; 2008.

3. George JH, Doto FX. A simple five-step method for teaching clinical skills. Fam Med
2001; 33: 577-8

4. Halpern H, McKimm J. Clinical Teaching Made Easy: Supervision. Brit J Hosp Med
2009; 70: 226-9

5. Hesketh E, Laidlaw J. Developing the teaching instinct: Supervision. Med Teach 2002;
24: 364-7
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STORY

Potter master & his pupil

s S

. Teachingontherun

Doctor as a teacher.

Time = CARE What do you think?

Please share your teaching experience.

Objectives & Outline feftmemsasan

a g ow o v w o 5
¢ AR NRINDY L’]ﬂ’]ﬂﬂ%gﬂﬂ']ﬂﬂﬂ’]ﬂﬂi]ﬂﬂu’)ﬂﬂﬂ}l

* dlaemudhrymasmssausiia Teaching on the run T
. ) . o TinswwSaliwdlafiendudengiendnludoss vs fisaudasnsiocls
* whlanszwoumssen 1 minute teaching 5
* ussgmAnsaenliiaglunsnives uazenalaidadiwaesonsaeuwing
* aansmvhnsen 1 minute teaching denssumms i fdagsamirgie fdagssmhoiia

Microskill METRC' \éomumdtsnas

1ooe @ v wvd o d o v |
¢ 134LL%IGJ’J'Iﬂ’ﬁﬁﬂ%lLUUIB]W%WImtHUHHEIW(ILT]mmﬂﬂ%ﬁ]g

¢ dszaunmselias Taliwlalumsseudeamiihendounnd
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1-Minute Teaching
5-Step Microskills

METRC

1-Minute Teaching
5-Step Microskills

* Make a commitment

= Explore reasons

» Teach general rules

* Reinforce what was right
» Correct mistakes

1-Minute Teaching
5-Step Microskills

* Make a commitment < Questoring
< Oussiaring >

» Explore reasons
» Teach general rules

= Reinforce what was right < *feetheck

S

» Correct mistakes

3.

4,

DOCTOR as a TEACHER

Diagnose
Patient

Teach
Teach general
rules
Reinforce what

Case
Presentation

was right
(+feedback)

. Correct mistakes
(feedback)

Ask
Questions

Diagnose Learner
1. Make a commitment
2. Explore reasoning

* Make a commitment
» Explore reasons

DOCTOR as a TEACHER

= g laiie

A €&
" LOREININGNG

= Teach general rules " NUqAEATY
* Reinforce what was right " GuaRaand
* Correct mistakes P

" FYANGNL

EXAMPLE

U

q
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1-Minute Teaching DOCTOR as a TEACHER
5-Step Microskills
Mak ment N = mam loifie
. ake a commitmen ___Questioni >
gﬁm& * Make a commitment " RSN
* Explore reasons _Questioning > * Explore reasons o
* Teach general rules S * Teach general rules " gaEay
* Reinforce what was right <_*feedback > * Reinforce whatwasright  u iy s3ydaud
: ¢ tondba < = Correct mistakes y
* Correct mistakes -foatbackc » Syoniian
Summary
Practice time

* Doctor as a teacher.
* Diagnosis - Teach
* Make commitment mumlaids
= Explore reason wéiesiungua
= Teach general rules vinqesheiy
» Reinforce what was rightsiusdusd
» Correct mistakes fqmiann

‘lﬁvi']uwé'ﬂﬁ'uﬂméh 1-minute teaching
fuiaulundu asvar 1 4 Taeiaun
maadunanisol + aananuiu

Summary STORY

Potter master & his pupil

Time = CARE

1minis better than nothing.
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Goasiy — Skill teaching steps

1. sibimsBeudimemsdanamnesagon
2. v st wiesligiunnssang
wwhliguuntiag weasussnediuman
Yoa

3
4. e loelsi{Gewsufusseneduman
5
6

1w4 P s \1 )
ViRLIEWIN WIBNNLULUIENIRAT 1o

liBewiias s feedback vansaduazaaiisiasn
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Basic Concepts of Active Learning

sA.wn3nAnR lasndisan
MAINAREAERT

ANSUNNEFNERSASI1INETUA

Outline

+ Benefits of active learning
* Principles of active learning

Benefits of Active Learning

+ Improved critical thinking skills

* Increased retention and transfer of
knowledge

* Increased motivation
* Improved interpersonal skills

“Student engagement is the
product of motivation and active
learning. It is a product rather than
a sum because it will not occur if
either element is missing.”

Elizabeth F. Barkley

Active Learning

An approach to instruction in which
students engage the material they study
through reading, writing, talking, listening,
and reflecting

Students’ learning needs are at the center
of learning activity

Four Basic Principles
to Promote Active Learning
+ Feedback
* Activity
* Individualization
* Relevance

FAIR

Harden RM, Laidlaw JM. Essential skills for a medical teacher. Elsevier 2012.
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Feedback

+ Information

+ Given to a learner

+ Specifically describes the learner’s
performance

+ Intended to guide the learner’s future
performance

Activity

+ Active engagement of learners

* When a learner is actively involved in the
learning process, the learning
achievements will be significantly
enhanced.

Individualization

+ Different learners have different learning
needs, styles, and readiness. Assuming
that one teaching method is going to work
well for everyone is not correct.

Effect Size of Educational Interventions

+ Effect sizes on students’ learning

Intervention Effect size
Feedback 0.75
Teaching learning strategies 0.62
Parental involvement 0.49
Computer-assisted instruction 0.37
Homework 0.29
Reduce class size 0.21

Hattie J. Visible learning for teachers, maximising impact on learning, Routledge, Oxford, UK:.
2012, p. 251 - 256.

Active Learning

+ An electronic audience response system
(voter)

+ Use questions

+ Give roles and responsibilities to students
in patient care

+ Independent learning resources
+ Models and simulators
+ Portfolio

Learning Style Preferences

+ VARK: Four types of learning styles
— Visual people
— Aural people
— Reading people
— Kinesthetic learners
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Visual People

+ Like using color and shapes
+ Draw flowcharts, maps
+ Like to have everything in sight

+ Like visually appealing books (minimal
text, but lots of tables and diagrams)

+ Need to see the “whole picture” before
start

+ Like to have plan, like to show others than
to tell

Reading People

+ Like books with lots of text

+ Good at spelling and can remember lists
of words quite well

+ Like handouts, prefer information in words
as opposed to charts and diagrams

« Like to use dictionaries, manuals

Learning Preferences

* Itis important to remember that we utilize
all four modalities of learning styles

Aural People

* Like listening to lectures more than
reading books

+ Like to listen to people explaining things to
them or they explain things to people

+ Tend to forget to write things down
because they are too busy listening

+ Sometimes their lips move when they are
reading

* Love discussion

Kinesthetic learners

Like learn by doing
Enjoy having real-life examples and experiments
Like learning by trial and error

Like to touch and be physically involved with
materials

Usually uses a finger as a pointer when reading
Can't sit still for long periods
Have difficulty with abstract thinking

Individualization: Examples

+ Learning on demand: podcast, online
resources, suggested books

+ Two-way communication: email
messages, webboard

+ Practice on models or simulators
« Elective courses
+ Portfolio

gmﬁm’mLﬂmaﬂ@?’mmiﬁﬂwﬁwmmam{qmmw(ﬂm) ATMSUNNLAFASAIINTNEILIA Tel. 02-4199978
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Relevance

+ The applicability of what is being taught in
students’ real-life problems

Importance

— Motivation

— Promote deep learning

— Long term retention

— Selection of curriculum content in the context
of knowledge expansion

Questions &
Comments

Cherdsak Iramaneerat
Cherdsaklramaneerat@gmail.com

Anne Isabella T Ritchie
(1837 -1919)

Experiential Learning

Active ; Concrete

Experimentation Experience
Abstract Reflective

conceptualization l Observation

Kolo DA. Experientiallearning. Englewood cliffs, NJ: Prentice-Hall, 1984.
Schon, D. The Reflective Practitioner, New York: Basic Books, 1983.

Summary
Be “Fair” to your students
* Feedback
* Activity

* Individualization
* Relevance
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Learning style preference diagnosis
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Small Group Teaching — key theories and methods

1. What the literature tells us about using small groups for learning
2.Factors influencing the success of small group learning

3.Small group teaching methods

4.Managing difficult groups/students; tips and pitfalls

Acknowledgement: Some of this material has been adapted from the course notes for PHCM9302 Learning in
Small Groups developed by Sue Toohey and convened by Sophie di Corpo.

1. What the literature tells us about using small groups

It is useful to firstly remind ourselves what constitutes a small group.

Fisher and Ellis (1990) emphasise that most of the definitions of a group
indicate the sharing element among members as the key factor which defines
the existence of a group. The sharing can be around perceptions, motivation
or goals, as well as around tasks, such as in a scenario group session. This
sharing element can be greatly influenced by the group dynamic or climate of
the group.

The structure of the group is another defining element - the roles, norms,
values and power relationships that influence the behaviour of group
members and tie them to the group, providing the 'glue' of group structure.
The structure of a group can influence the level and success of interaction in
a group.

Small group work (also known as cooperative or collaborative learning or
peer learning) involves a high degree of interaction. The effectiveness of
learning groups is determined by the extent to which the interaction enables
members to clarify their own understanding, build upon each other's
contributions, sift out meanings, ask and answer questions.

Secondly, what does the literature tell us? Studies have shown that when looking at
long term retention, the ability to apply knowledge and solve problems, critical
thinking and development of positive attitudes, results consistently favour small
discussion classes (McKeachie & Kulik, 1975, McKeachie, 1994). Jaques (2004) argues
that the purposes and benefits of group learning coincide closely with the goals of
higher education in general.

Benefits of learning in small groups include:

e allowing students to discover and engage with a range of perspectives,
ideas, and backgrounds

e providing students the opportunity for more active involvement

UNSW Faculty of Medicine 1
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Small Group Teaching — OME 2009

e assisting students to clarify their attitudes to and ideas about the subject
matter, as they test their own ideas and attitudes against those of others

e helping students develop a sense of academic rigour and a willingness to
share ideas

e providing opportunities for students to receive more immediate feedback
on their learning

e encouraging students towards self-directed and independent learning

e providing more opportunities for peer learning and sharing responsibility
for learning

e providing opportunities for students to more easily gain awareness of
their emotional reactions

e providing opportunities for students to learn and develop cooperative
behaviour including critical thinking and the process of group problem
solving

e more easily establishing rapport between teacher and student

e providing more opportunity to develop skills in communication (listening,
responding, interacting) and interpersonal relations
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Small Group Teaching — MESO 2009 (Sophie di Corpo)

2. Factors influencing the success of small group learning

Group Climate

Group climate is the general psychological or emotional state of the
group. You may be able to identify from your own experience, groups in
which the climate was suspicious, competitive or antagonistic. In such
situations it is unlikely that much leaning will happen. Some groups have a
set of formal rules governing such things as attendance (eg. Scenario
groups sessions require 80% attendance) and preparation (eg. students
must do the required reading before each class). Even more powerful
though is the set of informal rules, which are established over time as the
group members learn to work with each other.

David Jaques (1991) points out that many of the difficulties that students
have with expressing themselves in groups stem from uncertainty about
what the rules of the game are. They may believe that they would be
stepping on the group leader’s toes if they were to propose topics for
discussion, ask questions, or propose a change in direction or procedure.
Because they don’t want to embarrass a fellow student they may be
reluctant to ask questions about another student’s opinion or
presentation. Students may be afraid to speak up for fear that they will be
ridiculed or embarrassed if they make a mistake. For all of these reasons
it is productive to devote some time to establishing ‘ground rules’ for how
the group should operate.

You can do this by suggesting some rules to the group and having them
discuss and agree on which they would like to use. Rules which are often
proposed, include —

- Students can initiate or redirect discussion

- Speakers will be allowed to finish what they have to say

- Speak whenever you wish but after you have spoken try waiting until
two or three others have contributed before speaking again, to avoid
having a few people dominate

- Treat other people and their contributions with respect

- Everyone takes responsibility for the working of the group process

Group Structure

Group members need to understand what is expected of them. In
learning groups, this means that the instructions for any activities are
clearly spelled out. Roles such as leader, recorder or reporter are
allocated or negotiated and clearly agreed. Everyone understands exactly
what has to be achieved and what the time frame is.
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Role clarity is particularly important. This includes the role, skills and
behaviours of the leader/facilitator of the group. Once a group is well
established group leaders/facilitators and members should share many of
the group building and the task roles. In the initial stages, it is often up to
the group leader/facilitator to diagnose what is needed and ensure that
essential social functions occur (such as ensuring that everyone is
introduced, that people know something about other members in the
group so that they will feel comfortable expressing opinions in front of
them) and that essential task functions also occur (everyone is clear about
the purpose of the group, the kinds of activities that will be undertaken
and the way the group will operate.)

Important roles when facilitating small group learning most commonly
relate to supporting the group by building and maintaining good
relationships among group members and getting the tasks done. The
behaviours associated with these roles are detailed below.

a) Maintaining and supporting the group

These behaviours or roles are aimed at developing the social side of the
group. They contribute to building good relationships among members.
The examples are based on Jaques (1991).

Encouraging - being friendly, warm and responsive to others,
acknowledging others and their ideas, agreeing with and accepting the
contributions of others.

For example, "Hafeez, why don't you tell all of us what you told me about
the observations you made in clinical?"

Mediating - harmonizing, conciliating differences in point of view, making
compromises

by saying, "Other people here might be as worried as you are Aeysha,
about the delay in treatment for Mrs Bruce, but we need to take a second
look at some of the possible reasons. You had something to say about
that, Sue...?"

Diagnosing - determining and pointing out blocks to group progress -

"we seem to be going over the same ground all over again, is that
because we've run out of new ideas?"

Consensus Taking - testing group opinions and decisions by stating them
and asking whether or not members agree
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"What you're saying Liz is that we should limit the time each member
speaks on this issue, is that what other members are thinking?"

Gate Keeping - trying to make it possible for another member to make a
contribution, or suggesting limited taking-time for everyone so that all
will have a chance to be heard.

"We haven't heard from everyone yet, let's see, Jim, then Sunil."

Standard Setting - expressing standards for the group to use in choosing
its subject matter or procedures, rules of conduct, ethical values.

"It is important that everyone feels free to express an opinion in the
group, that's the first ground rule, the next...

Following - going along with the group, accepting the ideas of others,
serving as an audience during group discussion, being a good listener.

"That's a good point", "I see", "Let me check with you to see whether I've
understood the point you were making"

Relieving Tension - draining off negative feeling by joking or diverting
attention from unpleasant to pleasant matters".

"Am I right, we all seem a bit tense at present - let's take a few moments
and get some fresh air...." or "l can assure you, this subject is not nearly as
difficult as | seem to be making it"

Many of us, who are concerned to get the task done efficiently, tend to
underestimate the importance of these behaviours aimed at making the
group a pleasant and rewarding place to be. But if they are lacking it is
unlikely that the group will perform effectively. Some people will drop
out, others will withdraw and make little contribution, a few will
dominate and just about everyone will feel that their time and work is
under-appreciated.

b) Getting the task done
This can include:

Initiating - suggesting new ideas or a changed way of looking at the group
problem or goal, proposing new activities.

Information seeking - asking for relevant facts or information.

Information giving - providing relevant facts or authoritative information
or relating personal experience pertinent to the group task.
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group, attacking the motives of others, deflating the ego or status of
others.

Seeking Recognition - attempting to call attention to one's self by
excessive talking, extreme ideas, boasting, boisterousness.

Special Pleading - introducing or supporting ideas related to one's own
pet concerns or philosophies beyond reason, attempting to speak 'for the
grass roots', the ‘patients’, 'the common man', and so on.

Withdrawing - day-dreaming, sleepiness, becoming indifferent or passive,
resorting to excessive formality, doodling, whispering to others.

We will cover some strategies for dealing with problem behaviour in
Managing difficult groups/students; tips and pitfalls

References
JAQUES, D (1991) Learning In Groups, (2" ed) Kogan Page, London.
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3. Small group teaching methods

Good small group work rarely just happens. It relies to a great extent on preparation
by the teacher and involves being clear about what the session is designed to
achieve, identifying useful problems, cases or other material which might form the
basis of learning and identifying crucial questions which will get people thinking.

Planning your small group session

Before meeting with your group you need to plan your session. At the very least
make sure you review the following:

Content:

What are the most important points for the session? What are the likely errors that
students may make in trying to understand the topic/issue/skill? Are there important
principles, or key concepts that you want students to understand?

Aims:

It is important to be clear about what you want to achieve in your small group
teaching session. Brookfield (1990) suggests that the following aims are well suited
to discussion-based teaching. Consider whether any of these could describe the aims
of your small group teaching:

1. To engage students in exploring a range of perspectives and
discovering new perspectives

2. To emphasize the complexity and ambiguity of issues, topics or
themes.

3. To help students recognize the assumptions underlying their habitual
ideas and behaviours.

To increase intellectual agility

To encourage active listening

To increase students’ interest and involvement with a topic;

To show students that their opinions and experiences are valued;

To help develop a sense of group identity;

© 0 N o U A

To encourage democratic habits such as valuing participation,
respect for others’ opinions and tolerance of diversity.

Activities and Questions:

What kinds of activities might you use or what kinds of questions might you ask that
help to raise students’ interest in this topic, establish what is and is not an example
of this concept or condition, expose students’ misunderstandings and/or help
students understand the complexities of this issue?
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Conditions:

How might you need to modify what you can do according to the number of
students, the time available, and the space you are working in? For example, should
you break the students up into smaller groups for all or part of the session? There
are many different reasons why you might want to split your group up into smaller
subgroups; to give everyone an opportunity to discuss an issue or to get some
‘hands-on’ experience in a new skill or technique; to encourage quieter students; to
discourage the more dominant students. Although the physical arrangement of
chairs and tables is one of the most basic tasks in providing comfort, it is also highly
influential in the flow of discussion in the group.

Techniques for Small Group Work

In small group work the teacher or facilitator sets up activities, asks questions, listens
and responds to students’ comments and questions, occasionally explaining, often
asking further questions. S/he is often the one to pull the session to a close, by
summarising the understanding that has been reached and the questions that
remain. Students too, ask and answer questions, explain their ideas and summarise
each other’s arguments.

It follows that the skills needed in small group teaching are predominantly
questioning, listening, responding, explaining, and summarising and that students
need to develop them just as much as teachers. In addition, teachers need to be able
to prepare materials and activities for students to work on and they need to be able
to prepare students so that they understand what small group teaching is about and
develop the skills described above.

Many different techniques have been developed to accomplish the different
purposes of small group learning. We will look briefly at two, discussion groups and
briefing and debriefing practical, clinical or experiential learning.

Discussion groups (open)

A good discussion class allows students the opportunity to expose their individual
conceptions and misconceptions and to compare their ideas with those of others.
Cognitively, the act of putting material into one’s own words is a very important step
in developing understanding, as well as providing an opportunity to begin using the
language of the discipline.

One important point to be made about open discussion is that although it appears to
be quite spontaneous and even chaotic, its success depends to a considerable extent
on students doing some preparatory work and on the questions that the
teacher/facilitator poses in order to start the discussion.

Educational reasons for questioning may differ from clinical purposes. They include
to
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- stimulate learning and thinking

- assist the learner in organizing and clarifying concepts

- correct misunderstandings or faulty reasoning

- assist in showing special or obscure relationships

- strengthen the learner's ability to synthesize and analyse
- correct attitudes or behaviour.

Teachers/facilitators have an interesting dilemma here. The choice is basic to the
whole philosophy of teaching and learning in the clinical professions. Clinical
teachers must ensure that the student 'gets the right answer' in the interests of
patient safety. But is learning the right answer on this particular patient the best
path to being right on the next patient when the teacher is not there?

What is the focus of your small group session? Knowing that...or Knowing how to
work it out?

The issue for each clinical teacher is how much to concentrate on 'the facts' and how
much on 'reasoning from the facts'. What may seem to be a quibble about balance,
actually profoundly affects the way a tutorial is conducted. To polarize the extremes,
some tutorials are a 'lecture to a small group' or a question and answer session -
teacher questions, student answers. Or, alternatively, the session may function
around student questions, hypotheses and guesses to be explored and justified; and
the teacher is used by students as a resource, not as the source.

The teaching skills needed are quite different between the two approaches. The
position of the teacher in relation the students is quite different. Some teachers are
very uncomfortable at being questioned by students. Some students resent not
being told the facts which the teacher obviously knows.

Some question types that are useful to use in discussions include

Asking for more evidence: How do you know that? What data is that claim based
on? Do you have any evidence for that?

Asking for clarification: Can you put that another way? Can you give us an example
of what you are talking about? What do you mean by...?

Open questions: How ... do you think that may work? Why ...

Linking questions: Is there any connection between what you’ve just said and what X
said...? How does your idea support what has been said so far? Hypothetical
questions: How would this change if the xxx was xxx?

Cause and effect questions: What would be the effect of ....?

Summary and synthesis: What are two of the most important ideas that have
emerged from this discussion? What do you understand better as a result of this
discussion? What remains unresolved or contentious?
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Brookfield and Preskill (1999) suggest that discussion topics are always more
interesting when framed as a question rather than a statement. It’s also important to
pick a topic that is not too factual or uncontroversial. You may well want students to
acquire quite a lot of factual information but they can equally well learn it by
considering questions like — What are two feasible explanations for what’s going on
here? When is it not desirable to intervene with the standard treatment?

Apart from using a provocative question to start discussion, Brookfield and Preskill
suggest the following strategies:

Frame the discussion around student questions

Split students into pairs or small groups (3-5) and ask them to identify
what they think are the most important questions that need to be
answered about a particular case, situation or problem. Questions can
then be put on the board and agreement reached about which are the
most important or interesting ones which will be addressed first. Students
can also be given this task as homework so that they come to the class
with questions prepared.

Start with a sentence completion exercise

Students are asked to choose one of the following statements and
complete it, then to share their statement with a subgroup if the class is
large or the whole group if it is not. In the groups students can choose the
statement that they find most interesting and want to explore further.

The statements:

What most struck me about the reading (or lecture / case / data /
other stimulus material) was.......

The point | most take issue with in the reading etc was......
The point | found most confusing was.......

The question | would most like to ask the author / patient /
consultant is...

The part of that experience | found most confusing was....
Generate truth statements

In small groups ask students to generate statements which they believe
to be true about the topic. This technique may be particularly useful
when dealing with a topic about which there are many popular
misconceptions. The complexity and ambiguity of knowledge is revealed
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as each group presents their truth statements and other groups raise
questions about them or refute them. The idea is not to generate
statements which are factually true but to identify issues for further
research and exploration.

Start with a personal experience

Ask students to volunteer their personal experiences with a topic or to
give their personal reaction to a case history, video etc. Students who are
new to discussion may be reluctant to speak when they don’t feel
knowledgeable enough. However most people feel they are experts on
their own lives. As students progress it may be useful to ask them what
they thought and felt about the experience at the time and whether their
underlying assumptions have now changed or they would interpret the
situation differently now. A possible educational benefit is to help people
see their stories from different perspectives and understand their
experiences in new ways.

In the early life of a learning group, members may benefit from practising how to
listen effectively, how to process the contribution of other members and in
sharpening their own responses.

Briefing and debriefing practical, clinical or experiential learning

When briefing students before a practical, clinical or experiential learning session,
you can ask students to think for a few moments and to make some notes for
themselves as to what they hope to learn from the forthcoming experience and how
they expect to learn. Then ask students to discuss and compare their expectations.
Prompt students to think about how they might make the most of the experience —
will they be doing all of their learning on the ward or should they be doing follow up
reading? What kinds of contacts can they initiate for themselves? What is the
protocol?

You might also explore their emotional readiness for the work ahead — how
confident or anxious do they feel? Do they feel adequately prepared? Do they have
the level of knowledge necessary for to-day's learning?

Remind students that in the debriefing later, what and how they learned will be
discussed. If the experience is to extend over some time, it may be useful to ask
students to keep a record of any ‘critical incidents’ — incidents that were significant
learning experiences for them. These can provide rich material for discussion in the
debriefing session.

If debriefing were simply a matter of checking what each student had learned there
would be no point in meeting as a group. Each student has observed from an
individual perspective. Getting the 'whole picture' is important and is not often
possible without group discussion following clinical exposure.
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Debriefing may be necessary during as well as after. An individual student, the group
as a whole, or the tutor could initiate a debriefing session as a particular issue or
patient problem emerges.

In a debriefing session you can:

Provide support by showing interest in students' problems, recognising
concerns and acknowledging commendable performance, recognising
difficulties, praising where due.

Provide opportunities for students to review their progress by assisting
students to determine further learning activities in relation to their
outcomes and encouraging students' to review their own progress.

Acknowledge partnership in learning by offering reviews of your own
clinical or teaching performance.

Give feedback on students' performance by providing feedback
requested by students in briefing sessions and using information from
direct observation and by providing concrete examples and checking that
the feedback is congruent with students' perception of performance.

Invite reflection on the events of the attachment by prompting students
to go over what happened, what was surprising, different, frightening,
satisfying, disappointing and so on ; encouraging expression of feelings
about what happened during the attachment; inviting examples of new
discoveries, new knowledge and/or insights as they applied their
knowledge to patient's problems; prompting students to draw meanings
from their personal experiences ; encouraging students to determine
their own outcomes for further learning.

References
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4. Managing difficult groups/students; tips and pitfalls

Let’s think first about the pitfalls as the tips cover some strategies to avoid these.
Common pitfalls or likely problems of small groups have been grouped by Tiberius
(1990) under the following headings:

Group goals; they are unclear, unattainable or unacceptable
Group interaction; it is lacking, teacher dominates, students participate unequally

Group motivation and emotion; students are tuned out, teacher is tuned out or
students don’t cooperate.

What is most useful in Tiberius’ approach is that he identifies possible causes for
each of these. Rather than apportion blame to the students, he lists other underlying
factors that may be contributing. Even though his book is now 10 years old, his
trouble-shooting guide is applicable in the small groups we have today and | strongly
recommend you get a copy.

A very brief summary of some of his most useful points follow around the three
areas referred to above:

1. Pitfall - Group goals; they are unclear, unattainable or unacceptable
Possible causes:
failure to establish goals for the group; digression from goals; process not
matched to goals; poor time management; teacher and students perceive
goals differently
Suggestions:
set clear goals; establish goals for each session/meeting; make goals relevant
to those of the students; agree on timeframe and remind students

2. Pitfall - Group interaction; it is lacking, teacher dominates, students
participate unequally
Possible causes:
lack of, or bad, experience with small group learning; students not rewarded
for participation; low level of trust; teacher’s authority is overwhelming;
dominant speakers monopolise the discussion
Suggestions:
make clear what skills are needed for small group learning and explain the
benefits; agree on a set on group or ground rules; reflect on both content and
process of the group; encourage students to reward one another; reward
students contributions by using them; remember who said what; talk less;
provide opportunities for students to cooperate and trust one another; talk
to the dominant student privately and/or assign a task to this student.
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3. Pitfall - Group motivation and emotion; students are tuned out, teacher is
tuned out or students don’t cooperate.
Possible causes:
little interest in topic; relevance of group process unclear; students are
preoccupied with the exam; lack of institutional support for teaching; lack of
feedback from students; students do not accept the assumption of the
course; excessive competition among students; disruptive behaviour
Suggestions:
explore students’ personal motivations to study topic; provide evidence topic
is relevant or interesting; tap into students’ experiences; review group rules if
needed; address the exam agenda and define activity as useful to exam;
support teaching and document teaching activities; reward excellence in
teaching; ask for formative feedback from your students; don’t let discussion
of presuppositions replace the content; expose competitive behaviour;
emphasise cooperative learning; break the group up into pairs or smaller
groups; ask students to take different roles; if needed speak to any students
privately.

Some other pitfalls you may encounter more specifically include

Pitfall 1: Students don’t prepare

Ask the students why. Consider beginning the class by giving students
short extracts to read or data to review so that all the class is familiar with
the material they are to work on. If you think it is reasonable to get them
to prepare ahead of time:

- emphasise the importance of preparation,

- consider calling off a class if you find that most students are not ready,
in order to make your point, and

- make sure to use what the students have prepared in the class.

Students will quickly realise that whatever you say about the importance
of preparation there is not much point in doing it if no one will notice.

Pitfall 2: Students don’t participate or seem disengaged

This relates to Tiberius’ motivation. Is it all the students or just some? If
no one wants to participate consider whether past experiences (in this
group or others) have made participation a risky business because of the
likelihood of being criticised, embarrassed or humiliated for making a
mistake. It may also be that the teacher or facilitator who had the group
before dominated the discussions and they expect you to do the same.

Reiterate why you think small group work is important and (re)establish
ground rules for discussion. (Try including ‘No put downs’.)

UNSW Faculty of Medicine 15

“ auda NI U ATIUMIANIN NI EATFVNIN(AAD) ATTUNNDAIRATATIITWEILIN Tel. 02-4199978




Essential Skills for Clinical Teachers (é‘u‘ﬁ 2) 23 - 24 May 2018

Small Group Teaching — OME 2009

Begin the session by breaking students into pairs or subgroups to work on
a task. Have reporters report on the group opinion.

Start with a question that’s easy to answer such as ‘What has been your
personal experience with......?

Pose a question and give students a few minutes to think about it and
make some notes before calling on someone.

Refer to students’ points in the discussion and when summarising (eg ‘as
Joe said.....”) so that they know that you have been listening and that their
contribution was valuable.

Pitfall 3: One person dominates

This relates to Tiberius’ interaction. Thank the talkative person for their
contribution and then invite others to speak. Interrupt them and invite
other comments (‘Before you go on, | would like to see if anyone else has
an opinion on that’)

Use structured participation, such as going around the group (each
person speaks or passes.)

Break into subgroups. Ask the talkative person to be the scribe.
Rearrange the seating so that you are sitting beside the talkative person.

Refer to ground rules (if you made a rule about valuing wide
participation.)

Speak to them privately. Explain that while you understand that they like
to participate actively and that you appreciate their enthusiasm, you are
concerned that their confidence and articulateness may inhibit others
from participating. Ask them to hold back a bit so that you can encourage
others to come in.

Pitfall 4: Students complain about how you run the group

Check what their goals are for the group. Is the problem that students do
not see how the group work is contributing to their goals - which usually
involve passing exams or other forms of assessment?

Explain why you do things and how what you do contributes to their goals
(short term and long term professional goals). If it doesn’t contribute,
consider how it might and negotiate.

Ask for suggestions about how the group might be better run. Discuss
with the group and negotiate alternative strategies.
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Some useful tips when teaching a small group which can be used as a checklist
include:

Tip 1: Be prepared
As we have already stated, good small group work rarely just happens. It
relies to a great extent on preparation by the teacher and involves being clear
about what the session is designed to achieve.

Tip 2: Make introductions and set ground rules

Introductions are important because it is difficult to have an open discussion
with someone when you don’t know anything about them, even their name.
It is also a great opportunity for the group leader/facilitator to find out a little
more about students’ backgrounds with the topic. You may also wish to hear
the students' previous experiences of tutorials, especially what worked well
for them, and what didn't.

We have already covered the importance of negotiating and clarifying ground
rules for discussion so that students know what the ‘rules of the game’ are.
Of course if you are working with students who have already had extensive
experience in small group work this need not be a lengthy process but it is
probably still worth doing for the value it has in heading off later conflicts.

Tip 3: Use questioning effectively
Asking questions, considering the answer, knowing when to respond with a
comment or explanation and when to use a follow up question or re-direct
the question to someone else are key skills in keeping a discussion going and
keeping students interested and involved.

Tip 4: Explain at the appropriate time
George Brown who wrote extensively about the art of lecturing and
explaining, pointed out that when it comes to small group sessions, knowing
when to explain was probably more important than knowing how to explain.
Because the objective of small group teaching is to encourage students to
think and discuss, it is unwise for the teacher to offer too much in the way of
explanation too early. Students will quickly realise that all they have to do is
remain silent and the teacher will provide all of the answers.

It is usually much better to provide any explanation needed after the
students have made a good attempt at the task for the session. It may be a
good idea to hold the explanation until you are summarising at the end of a
task or the end of a session. At this point you can draw together the
responses of the group, correct any misconceptions that may have arisen and
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make use of the students’ own contributions in any explanation that is given.
Having their contributions recognised in this way rewards students for
participating and builds up their confidence. It is likely to encourage them to
contribute to future sessions (Brown and Atkins, 1988).

Tip 5: Summarise and Close

Summarising may be used at the end of an activity as well as at the end of a
session to bring together the key points that have been made, the key
understandings that have been arrived at and the unresolved questions that
remain for further discussion or research.

If you are aiming for students to improve their teamwork and communication
skills it may also be useful to summarise the processes that have been used,
the stages that the group has gone through, for example, in problem solving,
and the progress that has been made.

Summaries help to show students what is important in a topic and how that
links to related topics. They are useful in helping students develop the ‘well-
structured knowledge base’ that is the foundation for expertise. Good
judgement is required in deciding what to highlight and what to omit.

You can also, of course, delegate the process of summarising to students,
asking a couple of students to highlight the key points that have been made
and someone else to identify important questions that remain unresolved.

Closing a session also involves other courtesies. Thanking the group for their
contributions and pointing out what has been achieved is good for morale
and helps to develop the cohesiveness of the group.

Tip 6: Evaluate your teaching

Ask your students how you are going. Ask a peer to come in and sit in on a
session, using the Peer Review Checklist, see attached. Make use of the
institutional evaluation processes, such as CATEI.
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Outline

* Bedside teaching
- Type
- Technique

Bedside Teaching

Bed3|de Teaching Bedside Teaching

Teaching at the
S|de of bed

o Including the patient in the learning triad

s1 % P s1
s2 s2
s3 A s3
T

Bedside Teaching Bedside Teaching

Formal bedside Teaching during Formal bedside Teaching during
teaching ward rounds teaching ward rounds
* Teaching +

service
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Bedside Teaching Bedside Teaching

Formal bedside Teaching during 0 Tgﬁgmng in the presence of the
teaching ward rounds P }\ﬂ/\
* Teaching + * Service+
service S—T
Bedside Teaching
o Teachingin the presence of the patient FORMAL BEDSIDE
TEACHING
VIDEO-1 Formal Bedside Teaching
v NS CHEIE M (¢ Clinical experience with
* ) VIDEO um * Briefing patient
« stauAMNAAiLlung 313nldaf - History taking : interview
uazdamswaul 10 uai technique
- Physical exam
- Psychomotor skill
- Communication skill
* Debriefing - Counselling skill (et
* Reflection - Professionalism et
* No lecture 00
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Teaching During
Ward Round

a1lds9meia teaching during ward rounds

¢ 1NA19NA UINTT+HEAL

TV R R T FAY R HIE M

o fisaunandielivinnnsfaiiu
Juelse)

Teaching During Ward Rounds

Servicelss

0 100

Teaching During Ward Rounds

1. dausening service aNUnd

Re
flect

0 100

Principles of Bedside Teaching

» Base all teaching on data generated by or
about the patient

» Respect for the patient’'s comfort and
dignity

Patient-Centered

Principles of Bedside Teaching

= Base all teaching on data generated by or
about the patient

= Respect for the patient’s comfort and
dignity

= Teaching skills
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What to teach at bedside... Principles of Bedside Teaching
= Skills .

« Intervi = Base all teaching on data generated by or

merview about the patient

» Physical examination » Respect for the patient’s comfort and

= Communication dignity

* Perception = Teaching skills

» Reasoning » Teaching attitudes by role modeling

= Decision making
» Procedure

Principles of Bedside Teaching

» Base all teaching on data generated by or
about the patient

* Respect for the patient’s comfort and
2 dignity

KnOWIedge . » Teaching skills

» Teaching attitudes by role modeling

= Use every opportunity to provide feedback
to learners

“ auda NI U ATIUMIANIN NI EATFVNIN(AAD) ATTUNNDAIRATATIITWEILIN Tel. 02-4199978



Essential Skills for Clinical Teachers (é‘u‘ﬁ 2) 23 - 24 May 2018

VS

) (

AnaINUINUNUING=1319 ward round
a2

Present history and PE  usw.1 4(1)

Make problem list urn.i 4(2)

Make d{ffererftlalldlagn05|s } w6

Plan of investigation

Plan of treatment

Assess prognosis

Discharge planning Chiefresident

Communication with patient & relatives

Complete data from ward round in medical
record udw.f15

Legitimate Peripheral Participation

} Resident 1

LN WNR
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TeCh N Iq ues “Unless everyone, patient included,
feels better after the bedside rounds,

* Broadening those rounds are not successful”

. .
Targeting M.A. Lacombe

* Novelty
* Up the ladder

* Student as teacher

* Multi-answer
question

Bedside Teaching

* Don’t be afraid to experiment
with different techniques to
innovate your ward rounds. Not
all your changes will work first
time, take feedback, reflect and
try again.
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Bedside Teaching

1 au 4

399ANENT1958 UBunNgelisuns Usehuggasn

q

NAIYIDIYIANENT ANZUNNEAEASATIIYNEIUTES

“Unless everyone, patient included, feels better after the bedside rounds, those rounds are not successful.”

Lacombe MA, 1997

Bedside Teaching Aaazls?
Bedside teaching fio nsapueAATnsifUIesmeglunszuIUNTTARUMY (teaching in the presence of the

patient) uiinsaeuguwuuidniinduiivedUas usaziauisadeu bedside teaching laludnuany setting

Bedside teaching wuslsidu 2 Ussamauinguszasd fail
1. Formal teaching rounds Ingussasananmenisasu (drulngldlunisasuind@nwidundinUdug)
TaguszanAsesfenisguartie lnevily asaziivanunnneaislunisasy

v A o Ao

2. Clinical work vi3e teaching during ward rounds Jaguszasandnsenisquanie uidudlinguszasisosde

msaeuindnw (drwlnghdutnf@nudulines) / wng / gAugiRnuegluiiunisinudie Ussiiui

Y

o

mevesngfevineg1tlsinrussainguivasdnsaetednsluianniidnin

WANNT3U4 Bedside Teaching
Bedside teaching Usznausnendnnisddy 4 4o &l
1. UsziiunsaeuYes bedside teaching mﬂé’mwmﬂ%’aaﬂaﬁlﬁmﬂﬁﬂwﬁaL?{m%'aaﬁ’vﬁﬂw‘[mamn
2. lumsaeu bedside teaching agmsldlalummazmnauisvesiine  warliAsshdihoane  (Hufe
patient-centered teaching fiAudA a9 U learner-centered teaching)
3. InqUszaaAnanved bedside teaching AanTsaauyinwenAdln wu ns8nUsedd N1snTI9seNeg vinwe
nsviianTs nmsdeans clinical reasoning saun1sdeunARLasAsdu I EnLIme

4. agmsmlenaluseninanisaeunsendsain bedside teaching tite feedback Un@nw

WAlAN1380U Bedside Teaching

naunsdau

1. &ufu formal teaching rounds AgmIsRsTAgUsEasANsADUAmMTN 2-3 DEnsfmangfuseRuesFou

2. #uflu formal teaching rounds agmsdenithefivanzaudmiinoumsdeu uvanseioute
daamth (brief the patient) wu weeygaitas osuelifineidlatandneylstulusewimsaou Do
lonaligthednautededa

3. laid19su formal teaching rounds 3 clinical work AgaIswitsgSourounisaey Tnsenawmdsuaus
EEL%‘EJUL%IJJ rotation 1 (team orientation) #3eintsrounIsaOULAAEATS (brief the learners) ¥hAumnas
fulufniesnienansemiluanzan Adiaasiuaglinisvhsening rounds SnnUszasduesiangsail naus
wihfifuRnreumniifiSounansauvansseiu nanlasyssanadiedldiudihoudazny wavagaisdnliifinng
thiauedoyavesihenetuy Titsmdladeufasdilulusinademesing Weddanaldiuging

wiasglidunan
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TRINNNITEDU

1. Wesudu azpaskuztauedasiuliiUe3dn neremaiaussemanalunisiseuiuuuiaendng

2. lusewinanisaeu lidnedu formal teaching rounds 3o clinical work agfewimthfiddy 2 aee fie

o

Fadelse/daymvesithe wagifdadediTou Inon1sradanu dunad1noulasngANTINYDILLSeY

Vv
fal o

3. dwlu formal teaching rounds AgAIsaRuUTTUvRItemuingUsyasdinadly uslunsd clinical work
AzAsLdenaeuaNIzuIUITAY (focused teaching) TmunefiuseRuveiSeuLasmIeiURaINT Wit

sedndudlesgiugUiendraieseraivssinulvaidug Minasu (teachable moment) finTu FAjHewRIL

U

Y o

Femetuliny

N

4. lunsalffESuvansaunaneseiu asfemernlivnaulidnsn TnemsueumnenihiliudasauUfoa
yiensmemnn (madufemuaneidafienadisneviignieddvanseguionseduliidoudn)

5. Tun1sa@eu bedside teaching ﬂgmﬁaaul,wiazﬂizLﬁuLLUU%’w} Tnevdonaeu practical point W3aUseLiud
Aeadestunisguagiaonetlaenss wergnsldnalinssduiiosumuiineliiesian uasuinidenis
U53818 (mini-lecture) P1afigagiae

6. szwiemsaeu agmsldlaiemnuazmnauisuazauFnvesiiaelitesninfildlasiofiGeu Walenals

AUawldananunnd anuliauigle wazawdsidiinaneuaunsaou Jsasidu role model Tiungiseuly

funAfLazAU LI TN e

naIN"sHRU

1. wdsnsaey agmsagUlseifiuiidfnyain bedside teaching @uiouasmsnu nszduligisouagyioy
(reflection) MnUszaunsaifiisldiFoud iethussaunsaidluldfuiiaemedusely

2. vdan1saeu AgAIIUIleNnTa feedback Q’L’%auLamaﬁwLmﬁﬂﬁgﬂﬁm laid19z18u positive %38 negative

feedback aNSHALIAULLVDIELTEU
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Reducing Rater Errors

+ Improving raters
+ Improving a rating instrument

ASSESSMENT

sA.un.EndnA lasadsnd
MAIHALFNERS

AMTUNNYAITATASTIINEIVIA

Improving Raters Writing Effective ltems
1. Rater training + Remember your purpose
2. Rater monitoring + Keep it simple
3. Rater feedback + Focused: include only one topic per item

« Start with easy-to-respond items

+ Group items into sections, position these
sections in a logical order

Characteristics of A Good Scale

Well-defined category

Appropriate number of categories Clinical Performance
Proper handling of middle category

Ordered Assessment

Research-based

AR A
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Purpose

+ Are our students competent for medical
practice?

— A learner is considered to be competent if
he/she is able to carry out a set of defined
tasks that is considered by the professional
body as a necessary requisite to function as
an independent physician. (Whitcomb, 2002)

wnlssdiumsUFianumaindny et 6
AawmadEEETeINa

snchuze i Ui roges
et precsdurg/sualrete, e,

Key Points: Performance Ratings

+ Remember what to observe

Rate when you still remember the students
Multiple ratings: multiple raters, time points
Rate when you are in a stable emotional state

Be consistent in your rating standards (within
and across groups)

Rate each item independently: avoid halo effect

Use the full range of scores: avoid restriction of
range

Medical Council of Thailand
Core Competencies (2012)

+ Wofilide 1AAAR ANEITN UAZAIEBITNWNATIEN Professional habits, attitudes,

moral, and ethics

. yinezlunsieansuazainsduriuanin Communication and interpersonal skills
+ Aniiugu Medical knowledge

+ n1staftae Patient care

- mansadiladenialy

- mnmalaglfistasile mensanisienlfufinig nisviinng

. mm’mm’%mynmwmeixuummw Health promotion and health care system

« MIEUANEANIsIIATENeEsRalilas Continuous professional

development

Things to be considered

Validity: The extent to which an assessment
instrument measures what it intends to measure

Reliability: Consistency of test scores
Use: formative versus summative

Value: the ability of assessment to produce
meaningful information

Number: Single or multiple instruments

“Purposeful assessment
drives instruction and
affects learning."”

Wisconsin’s guiding principles for teaching and learning
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msisziiunisl)iinenun1eaalin (Clinical performance assessment)

G
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a v a a s
Fndna lasudismil
Purposeful assessment drives instruction and affects learning.

Wisconsin’s principles for teaching and learning
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The mediocre teacher tells.
The good teacher explains.
The superior teacher demonstrates.
The great teacher inspires.

William Arthur Ward
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Experiential Learning Theory

Experimentation .
Experience

(Apply)
Conceptualization Reflection
Kolb DA. Experiential learning. Englewood cliffs, NJ: Prentice-Hall, 1984.
Schon, D. The Reflective Practitioner, New York: Basic Books, 1983.

+ Increased leaming from an experience

+ Promotion of deep learning

+ |dentification of strengths and weaknesses

+ |dentification of educational needs

+ Further understanding of own beliefs and attitudes
+ Encouragement of self-directed leaming

+ Could act as a source of feedback

Davies S. Embracing reflective practice. Education for Primary Care 2012, 23:9-12

“Experience alone is not sufficient for leaming to
occur. The experience must be interpreted and
integrated into existing knowledge structures to
become new knowledge. Reflection is crucial for
this active process of learning.”

John Sandars

Reflection

A complex and deliberate process of thinking about
and interpreting experience in order to learn from it.

This is a conscious process which does not occur
automatically, but is in response to experience and
with a definite purpose.

Reflection is a highly personal process, and the
outcome is a changed perspective, or learning.

Atkins and Murphy, 1995

Levels of Reflection

Practical
(medium)reflection

Descriptive (superficial)
reflection
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